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Views on High-Stakes Testing, 
Profi ling, and the Protection of 
Childhood
 Abstract: 
Assessment without High-Stakes Testing: 

Protecting Childhood and the Purpose 

of School

The funding and building of massive, 

largely-impersonal education factories 

is preparing American society for a 

cultural nightmare in which a genera-

tion of young people are being trained 

to take tests rather than to think or act 

with moral fortitude. High-stakes testing 

has led to heightened stress in children, 

compromised the integrity of teachers, 

and created an intellectual caste system 

in which end results are undermining 

the process of learning. In the attached 

paper, a creative approach to the assess-

ment of both students and teachers, 

based on the exercise of their nascent 

powers imagination, is outlined as part 

of a broader reform of the American 

educational system.

What is it that schools are trying to as-

sess in a student’s educational progress? 

The authors of this paper argue that 

the purpose of education is to draw 

out students’ nascent capacities and 

guide them towards a life-long quest for 

learning and knowledge rather than to 

fi ll them with information and then test 

their recollection of it. Education should 

prepare students to fi nd creative, self-

confi dent, purposeful direction to their 

grown-up lives. 

Education needs to be pursued for 

its own ends, not for an extrinsic goal 

beyond itself, be it political or economic. 

It needs to serve children and young 
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adults as they unfold those capacities 

that make them uniquely human. A 

teacher who works with the behavioral, 

emotional, cognitive growth of students, 

at each stage of their development, 

fulfi lls the purpose of education. 

Thus, alternative assessment techniques 

must vary according to the educational 

level and developmental phase of chil-

dren, as well as the teacher’s own learn-

ing goals. Each developmental phase of 

childhood requires diff erent techniques 

and approaches. For example, assess-

ment in early childhood should consider 

the physical development of young 

children as essential to their later artistic 

and academic learning. Gross motor 

skills need to be developed before fi ne 

motor skills.

With elementary age children the 

teacher uses an awareness of “multiple 

intelligences” to form the basis for both 

the educational method and assess-

ment process. Lessons consist of visual, 

auditory, and experiential components; 

assessment is based on multiple modes 

of student learning as a way to track a 

student’s strengths and weaknesses 

within diff ering learning styles, such as 

visual, auditory, or kinesthetic. 

As children arrive at puberty and enter 

into the turbulent phase called adoles-

cence, the teacher can work with the stu-

dents’ ability to think fl exibly. Students 

need to learn not to become caught in 

fi xed or rigid ideas; instead, they must 

become more rigorous in their pursuit 

of truth. Fluidity and movement are 

important as diff erent forms of thinking 

(such as analytic, causal, teleological, 

and synthetic). 

Any assessment method needs to 

focus not simply on the performance of 

students but on the effi  cacy of teachers. 

Assessment that furthers student prog-

ress and interest in learning, and thereby 

fulfi lls the real mission of education, re-

quires the full engagement of the teach-

ers involved with the student. We need a 

culture in our schools that proclaims that 

there shall be “No Teacher Left Behind.”

Finally, any educational reform and 

assessment criterion is the task of a 

school’s circle of educators, not of a gov-

ernment’s house of legislators. Teachers 

need to be charged with the task of 

studying their students, deepening their 

expertise, and developing appropriate 

methodology as a result. They can then 

set appropriate educational policies 

based on freedom and cultural plural-

ism.

This  is the Abstract of a research 
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